119

English Learner Motivation at Ritsumeikan
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Abstract

Students responded to a questionnaire that sought to identify specific extrinsic and integra-
tive goals that Ritsumeikan University students find motivational in their study of English.
This pilot study’s goal was to determine factors which motivate students and guide further
investigation into their general and specific motivation for learning English. Women showed
almost exclusive preference for integrative goals whereas men included extrinsic goals such
as TOEIC scores and job prospects. This difference in preferences by gender held true for
short and long term goals. Additionally, students identified short and long term goals for their
study of English. These goals were primarily integrative and communicative. Further research
is necessary to confirm the findings of this pilot study. If confirmed, the follow up will
attempt to determine if tying course materials to student goals of this sort helps learners to

feel increased motivation for learning.
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I. Introduction

The issue of student motivation is central to any course and instrumental in the develop-
ment of curricula and materials. In the Business Administration department at Ritsumeikan
University, the main motivations of students appeared unclear. Informal student feedback,
anecdotal evidence and classroom questionnaires suggested that student concerns lay general-
ly in testing, grading, and desires to communicate effectively. The low quality of data avail-
able, however, did little to more than suggest vague leanings toward ill defined goals.

It was in this information gap that the current study germinated. The questionnaire de-
veloped from literature on motivation and Japanese learners in higher education to target
extrinsic and integrative motivating factors. The instrument collected information on factors
that students find motivating as well as data useful for understanding and categorizing stu-
dents that might help identify student profiles that would react to some specific goals or

materials.
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II. Literature Review

¢

While students may look to their teachers for approval and respect as “:* key figures
who affect the motivational quality of the learning process” (Dornyei, 2001 pg. 35), they also
are capable of motivation from expectations of distant future rewards or achievement
(extrinsic motivation) and the desire to improve their existing abilities (integrative
motivation). This study seeks to determine what extrinsic and integrative factors students
consider to be motivating.

Research literature on the subject of student motivation in Japan’s higher education EFL
population is sparse. Negative opinions prevail among the sources addressing student motiva-
tion and the motivating of this student population. Comments include the complaints that
learners are unmotivated, unwilling to use English in class, bound by consensus, uncom-
municative, academically dishonest, disengaged, cripplingly shy, and even perhaps resistant to
learning, (Shimizu, 1995; Poza 1998; Nimmannit, 1998; Mayer, 1999; Doyen, 2000; Saito,
2000 ; McVeigh, 2002). Some sources, particularly McVeigh (2002), suggest that learners are
motivated only by their need to pass the next test, for example, a college entrance exam or a
level of proficiency described by Eiken or TOEIC scores.

Short term extrinsic goals such as grades may motivate students to some extent, for exam-
ple to pass a course, they may not motivate students to excel. Teachers, especially non-
Japanese staff, may expect grades to motivate students, however, Hill (1996) and McVeigh
(2002) opine that Japanese learners generally do not feel much pressure from this source. In
particular, Hill (1996) finds that grades given in the classroom are not so much an indication
of academic success or superiority as they are an indication that the student is progressing in
a “normal” fashion.

Among the more positive views, Atsuta (2003) concludes that teaching student learning
strategies are a key to motivating learners. Kamada (1987) comes to a similar conclusion
among her suggestions for emphasizing the motivations she views as most positive. These
particular studies, however, focus on high school or younger students who are fundamentally
motivated by the extrinsic pressure of college boards. The conclusions may not hold true
among students already in the university setting who are free of the pressure of entrance
boards.

Extrinsic motivation refers to learners reacting to the expectation of rewards at a later

«

time. As Kamada (pg. 6) succinctly states it, extrinsic motivation refers to a “:** a context in
which the motive for the activity is stimulated by an outside reward or goal such as money,
prizes, high grades, or entrance examination scores.”

As presented in this study, the expected rewards are higher TOEIC scores and improved
job outlook upon graduation based on English ability. Extrinsic motivation matches to ques-
tions 3-7 and certain of the points for ranking within questions 10 and 11 in the instrument

used for this study.
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Intrinsic motivation, motivation based on satisfaction at mastering and integrating the skills
and material being learned (Kamada) or the innate need for gaining competence (Deci, 1985)
is part of this investigation alongside the notion of integrative motivation. Integrative motiva-
tion as explained by Gardner (1985, pg. 10), refers to a desire to become part of the target
language group, specifically, “:-- strives to learn a language because of a desire to do so and
satisfaction experienced :*-”. Gardner further specifies this motivation as, “:*- as integrative
because they appeared to stress interaction with members of the French [target language]
speaking community for social-emotional purposes.” Integrative motivation matches questions
1, 2, and 8-10 as well as certain of the points for ranking within questions 10 and 11 in the

instrument used for this study.

. Methodology

This research is an example of applied research conducted using a survey format. Survey
research, as described by Wiersma (2000), seeks to discover the presence and relationships of
variables as they exist in the “natural” setting of the study population. The variables investi-
gated in this study are the student’s perceptions of classroom content that motivates or could
motivate them to expend effort on learning English.

The study sought only to collect information on student motivation and identify specific
elements of motivation that might become subjects of further research or that might be
useful for directing development of classroom content. As a survey for discovering relation-
ships and variables, this study does not attempt to prove or disprove a hypothesis. Direct
application of the data and conclusions to the classroom, and evaluation of their success,
remain a topic for future investigation.

This study enjoys internal validity as defined by Wiersma because it involves two groups
of students in two programs in only two classes under the same teacher. Importantly, these
students are homogenous; all were native Japanese speakers, they were mostly in their first
and second years, all started English in Japanese junior high schools at the same age, and
were all in the Business Administration Department. The greatest variation among the stu-
dents was in gender (about one quarter were female) and in overseas travel experience.
Variations in responses to survey questions by gender and travel experience are displayed in
figures six and seven below.

The study claims limited external validity, generalizable, as defined by Wiersma, to a wider
population. That population is the students in the Business Administration and Economics
departments at Ritsumeikan University, Biwako Campus, Shiga Japan. The study population
is broadly similar in background, experience, and environment to the remainder of the student
body in these departments. Caution should be exercised in applying these data to learners at
other institutions in Japan.

The study is subject to some limitations particularly regarding the relatively small amount

of data, from 25 valid responses, which made more sophisticated statistical processing in-

(121)



122 The Ritsumeikan Economic Review (Vol.57, No.1)

appropriate. Future efforts will collect data allowing a deeper analysis of motivation among
students in the target population. Additionally, the current study does not follow a theoretical
construct of motivation which would make it possible to join the broader academic discussion
of student motivation.

A bilingual questionnaire with a five point Likert scale was used to gather data. The
instrument was bilingual in order to improve comprehension of the task. Translation of the
English was completed by a native Japanese speaker with research experience. The instru-
ment was proofed and corrected before use. The Likert scale included emoticons in order to
facilitate comprehension. The instrument is attached in Appendix L

The instrument collected data categorizing respondents by age, travel experience and gen-
der. Respondents identified their feelings regarding motivation towards the class, its materials
and the curriculum of the Business Department. Additionally, it allowed the respondents to
identify and rank their short and long term English language goals with the intent to conduct
a factorial analysis. Too few responses with completed rankings, however, were collected
with this instrument to allow factorial analysis.

The instrument was administered in the final class in two courses of the 2006 fall/winter
semester, in January 2007. It was piloted in a class with advanced students who returned nine

responses. The initial use served to identify two errors in the instrument:

1) Question 11 had a numbering error, but it was possible to transpose tabulated data
one column with no loss of accuracy or information. This was corrected on the second
version of instrument.

2 ) Students did not do a correct ranking of questions 10 and 11. More detailed directions
were provided on second version of the instrument with more informative results.

The improved instrument was presented later that week to about 20 students of an in-

termediate class and 16 responses were collected. This population of 25 respondents serves as
a pilot to guide the improvement of the instrument used, as well as to guide the evolution of

a hypothesis regarding student motivation.

IV. Findings

Statistical analysis of the data generated by this study was conducted using Microsoft
Excel software. The relatively small amount of data, 25 valid responses, made more sophisti-
cated statistical processing inappropriate.

Almost half of the students responding to this questionnaire were in their first year at
Ritsumeikan University, see Figure 1.

Most of the students, fully 68%), use English outside of their English class, mainly for
reading, see Figure 2. There was a clear gender distinction with 6 of 7 women (85%) using

English outside of class while only 8 of 17 men (45%) used English outside of class.
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Figure1l Student Year at University

Unknown
12%

Fourth Year
4% '
First Year

46%
Third Year
17%
Second Year
21%
Figure 2 Use of English Outside of Class
Internet reading

%

Email and _ ’ -
letters

None

4%
38%

Reading for
classes
50%

Motivation Questions

Questions 3 through 9 on the instrument relate to intrinsic and extrinsic motivation. A high
score on the Likert scale indicated corresponding student agreement with the statement. The
following descriptive analysis is based on the questions garnering the highest scores being the
most motivating to students.

Questions 5, 6, and 7 earned the highest total points among all respondents, see Figure 3.
These questions consider the motivation of improving one’s TOEIC scores, getting a job, and
earning potential respectively. The attention these items garnered suggests that students are
most motivated to learn English by TOEIC scores and work opportunities after graduation.

Students placed the next highest level of importance on the ability to communicate. This
attitude is reflected in the high scores earned by these questions (Q8 and Q9), see Figure 4.

Comparison of responses by male and female students showed that women placed slightly
more value on communication ability (Q8, Q9) and less on income (Q7) than men did, see

Figure 4.
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Figure 3 Relative Importance of Issues By Student Point Awards
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Figure 4 Male Female Response Variation

Q3 Q5 Q6 Q7 Q8 Q9

average score, females B average scores, male

Figure 5 Variation by Year at University

Q6 Q7 Q8 Q9

average score, 2nd year [[] average score, 3rd year

Q3 Q4

B average score, Ist year

Figure 6 Variation by Travel Experience

Q3 Q4 Q5 Q6 Q7 Q8 Q9

average scores, 1-3 wks travel

[ ] average scores, 1 month travel
B average scores, under 1 week travel B average scores, no travel
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Older students gave higher average priority to conversation and day-to-day skills, see Fi-
gure 5.

Students with more travel experience felt more motivated by conversation and day-to-day
skills as well as class materials than students with less travel experience.
Students with less travel experience felt more motivated by all items related to higher
TOEIC scores and improved job opportunities, see Figure 6.

Findings include the short and long term goals of students

Short term goals

* Women showed uniform preference for learning conversation as a short term goal.

¢ Male respondents showed equally divided interest in passing the course, TOEIC scores,
and conversation.

* Freshmen identified passing the course and conversation as a top priority in almost equal
numbers.

¢ Almost all freshmen identified writing ability as their second priority.

¢ Upperclassmen mostly identified conversation as their short term priority. No other
choice approached this level of interest.

e Second priority for upper classmen was equally distributed between getting a high

TOEIC (700 or better) score and passing the course.

Long term goals

¢ All female respondents placed priority on conversation as a long term learning goal.
There were no choices made for other goals.

* Males showed a broader range of goals with half indicating that conversation was top
priority while business and translating where identified as top priority by about 35% of
those responding.

* One third of freshmen respondents selected translation and conversation as top priority
choices.

¢ For freshmen, business was the next most popular long term goal.

¢ Freshmen chose translating and business with equal popularity as their number two
priority.

* Among first year students, 90% selected conversation, business, and translating as their
first and second priority goals.

* Among upperclassmen, 70% identified conversation as their most important long-term

goal.

Discussion

The most striking differences among students were with regard to gender and travel ex-
perience. Female students overwhelmingly sought success in intrinsic goals such as conversa-
tional ability and communication with foreigners. Men, on the other hand, were interested in

business related skills, test scores, and communication ability.
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Student responses regarding their motivation and learning goals include reading, writing,
and translating. However, in general, the responses show a high level of interest in com-
municative English skills, i. e. conversation and business. This was particularly true of up-
perclassmen and female students. To a lesser extent, students - especially males - are in-
terested in, and claim they would be motivated by, materials that would lead to better job

prospects and TOEIC scores.

V. Conclusion

In conclusion, this research suggests that instructors can motivate learners by tying curricu-
lum content and in-class materials and activities to conversation and communication skills
first, and secondarily to TOEIC success, and job opportunities.

Therefore the student priorities identified in this research should guide content creation as
well as presentation of that content to students. Content and its presentation will best moti-
vate students if the students are informed how the content supports these priority points.
With that goal in mind, the practical recommendation based on this research is to include a
clear and simply written description goal statement for each assignment and exercise. For
example, the goal statement of a discussion exercise might be:

Goal : This discussion exercise will help students feel comfortable participating in informal

conversations they may have in business or travel in the future.

Alternatively,

Goal : This discussion exercise includes vocabulary from the TOEIC wordlist and will help

students improve their TOEIC score.

It is the further recommendation of this paper that the goal statement be written in
Japanese and English so that it is most likely to be understood by the student. Additionally,
teachers may choose to query the students about the purpose of the exercise and expect

them to paraphrase the goal statement.

Next Steps

More research using a similar questionnaire will be necessary to increase the data volume
sufficiently to provide more meaningful statistical analysis that will create deeper insight into
student motivation. Coming research should include qualitative analysis in order to better
interpret the statistical data.

The next step should focus on Ritsumeikan University students in order to best serve this
student group. Later research might include other universities in the Kyoto/Kansai region in
order to provide incoming teachers at Ritsumeikan University a picture of the differences
between students at Ritsumeikan University and other universities where they may have
taught.

Additional research should investigate the effectiveness of the goal statement in motivating

students. Such research would use questionnaires and interviews to generate data about stu-
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dent motivation and reactions to goal statements.
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Appendix I Data collection instrument

Class 7% No.10

This survey is voluntary and anonymous. Please do not use your name or student number.

- ZOFPANE, AHBEON 4L, MRAIATVET, BREREEETERRL2VTT SV,

Please check if you agree to participate. ZHJJICRE 72720 235461, TRRICTF = v 7 2 BEHWL
ES s

I agree to participate in this survey. I understand that I will not have any advantage or disadvan-
tage by participating or not participating. I understand that the information will be used for research
to better understand student needs and to create better materials for students.

Hid, ZORECSNT LI LCRAELET. M LIRIASMILY, AEeAfliiz ) boi
WIZ LB TwET, OMERERE, EEPLELTLI L LD ECEERL, EREIRLOMIER
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MRzRET L o0Ifibs 2 L AL TVET,

Please circle answers. & ICAEDIFTTT &V,
About the student AEfEIZDWVT

Male 5 Female 7 Year at RU Y. fiyfii K& [A] A

Department 73

Business Administration "o
Economics REHF
International Management E5] =i

graduate school KEFbiAE
work ek
marriage O
travel W 47
Other # DO fill

Started English in 3&5EOMIR % 15D 72D 1%

elementary school INFRR
junior high school WA
senior high school =4

Use of English outside of English classes (please circle all applicable) : 3£5E DI DA CHERE 2 1 ) 1%
& (HFRIWLHTHT, HEDIFTLEEWN,)

email and letters e A=V FHK

reading internet 15—ty bOEEEFRTRD
reading for classes BHEDI-OIIHFTE LT

none &L w

Other Z DAl

Have you visited an English speaking country ? #FEEIAT>72Z L 1dd ) T3 »
Yes 13\ No \\ 2
If so, for how long? »A¥AIFED S VWO T2

Less than one week 1 B R
1-3 weeks 1— 38
About one month 17 HREE
1-3 months 1—3 7+ A
Up to one year 1 AR
More than one year —ED
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Q1 Do you feel motivated by the course material in this class ? & DIFFETH S EMIT L Y, FHEK

BEED T

Firmly negative
()
EREI LAV

Slightly negative
®
HEINVHES AW

Neutral ©®
EHELELFERR
v

Slightly positive
©
EEbhbwnzid
HED

Firmly positive
©O
ETHEIT D

1

2

3

Comment, if any I X ¥ F3HIUTFLA L TLZE W

Q2 Do you feel motivated by the course material in your other English classes

MOIFEDORETH ) BMIC LY, FEBHAIEETY 90,

Firmly negative

o6

Slightly negative
®
HEVEESL W

Neutral ©
EEBEDFR R
v

Slightly positive

©
EEohinzid
[

Firmly positive
(DI}
EChHEES

2

3

Comment, if any I X ¥ FAHIUTFLAL TLZE W :

Q3 Doing well on the TOEIC is more important than this class
TOEIC Tz L 22 LDIIH DS, TOBEINL>LEETH A,

Firmly negative

(R

EFEEL W

Slightly negative
®
HFEYVEEL BV

Neutral ©
EELELRFRR
v

Slightly positive
®

Eb ok wnziE
HEY 5

Firmly positive
©©
ETHRET S

1

2

3

4

Comment, if any I X ¥ F23HIUTFLA L TLZE W

Q4 Doing well in this English class is more important than doing well on the TOEIC
COFREERERSLZ EDIFHIN, TOEIC TLVEHEZ LA L YVEES,

Firmly negative

OO

E(FEELRV

Slightly negative
®
HIEDEELHW

Neutral ©
EHELESTF R
vy

Slightly positive
©

Lok wnzid
&5

Firmly positive
©©
ETHRET S

1

4

Comment, if any:
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Q5 I would study more if the class would directly improve my TOEIC

bL, CORETHEHE-/2Z LA, TOEIC DEBRIIOLPLED%EHIE, ZORETH - LWET 5,
Firmly negative Slightly negative | Neutral ©® Slightly positive Firmly positive
el ® ELEHELERE | © ©O
E{EELEW HIEYVETLRY |0 Ebohbwnzid | ETCORETS
[FET 5
1 2 3 4 5
Comment, if any 7 X ¥ PP HIUTFEIAL TLZ S e

Q6 I would study more if the class would directly improve my chances of getting a job
bL, CORECTHEHES/ZZEPMMICERICR A% 51E, TORETL - EMET S,
Firmly negative

Slightly negative
e

©

Neutral ® Slightly positive

ELbLEbERR

Firmly positive

© ©©
LRV HIEYVERBLZ Y | W EEohbnziE | ECHEETS
FES5
1 2 3

4

Comment, if any I X ¥ FPHIUTFLAL TL 2 S

Q7 I would study more if the class would directly improve my income in my first job

CORETHEE->/2Z 12X, BHOBO TOBLETOMBE2 R GL20%5, boMlildT s,

Firmly negative Slightly negative | Neutral © Slightly positive Firmly positive
o6 ® EbLedbERL | © ©©
ElABEL BV HEHVFAEBELLY | W Ebohbwnziy | ETCHRETS
RS %
1 2 3 4 5
Comment, if any I X FHIUTFLAL TLEZE W :

Q8 I would study more if this class directly improved my ability to talk to foreigners

Firmly negative

CORERER-7-ZLILY, NEALTETERALT v 732045 51F, ZOREEL - LEES,

Slightly negative

Neutral ®

Slightly positive Firmly positive
20 ® EELEBFERR | © O
E{FELRZW HEVABELLZY | » Ebohbwnziy | ETHRETS
[FET 5
1 2 3 4 5
Comment, if any 7 X ¥ PP HIUTFLAL TL 723 e
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Q9 I would study more if the class material was directly linked to day-to-day practical English
ZOEHER S o LHERIE, HERESFTEFEFEC 225 01E, bo LMT 5,

Firmly negative

o8

Slightly negative
®

Neutral ©®
EHELELFERR

Slightly positive
©

Firmly positive

©©

E<CEBLEY HIVERELZY | v LEbnbnzid | L THEET 2
[EY 5
1 2 3 4 5

Comment, if any I X ¥ FAHIUTFLA L TLZE W

Q10 My immediate goal for learning English is (rank these by importance starting with 1)
PEAE N0 THDE LYo TOHFDT— VT (bobbkFRLIAHE L LLT, HICEFE
DI TV TLHEE )

__a) Getting 600 on TOEIC TOEIC T600:. & %

__b) Getting 700 on TOEIC TOEIC T600xi & %

__C) Getting 800 on TOEIC TOEIC T600xi & 5

_d) Passing this course ZDIFHETHIELE L5

__e) Conversation ZFEHEN DT v 7

_ f) Reading AWV EEHDOT v 7

_8) Writing ability EL D7 v 7

__h) Improve my job prospects BEBAD W FEEE L) L Wb DIZT 5

i) o7 7

_J) NoneZ L

k) Other 201l
Q11 My long term goal for learning English is (rank these by importance starting with 1) #iE% % 9
U720 TOHSOHBRUTORIOMETSHS (bok b RKHELIAE1ELLT, HFHTED
TWVoTLEE W),

_a) Writing #F< 8/

b)) Translating #

_€) Understanding movies and music WLl <> 548 & BfF§ 2

~d) Business £ 1A

__€) Conversation XHRESIDT v 7

_f) NoneZlL

~g€) Other Z0fih

Improve my

glnll
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